



























































































































































































































































































































































































































































































































little	 differently?	 They	 speak	 in	 different	 languages,	 right?	 You	 and	 I	 are	
speaking	in	English	right	now.	I	have	two	friends	that	we’re	going	to	meet	on	




































                                                
1 Initially, all children were assessed using the TVIP, however, almost all 
monolingual children failed to establish a basal set, and thus did not produce a 





“Okay,	 now	 for	 our	 last	 game,	we’re	 going	 to	 color!	 After	we	 are	 finished	
with	coloring,	you	get	to	pick	a	little	prize	from	our	prize	box.	Here’s	what	
we’re	going	to	color,	now	let	me	tell	you	how	to	play.	You	have	to	pick	one	
color	 for	 each	 language	 that	 you	 know,	 and	 then	 color	 this	 [point	 to	













































































































































Figure	1:	 Two-“Both”	 refers	 to	 the	 proportion	 of	 children	who	 endorsed	both	




































































































































Figure	 2:	 Percentages	 of	 children	 that	 expressed	 evidence	 of	 Language	















































































Figure	 3:	 Percentages	 of	 children	 that	 expressed	 evidence	 of	 Language	
Awareness	 on	 selected	 questions	 of	 the	 Language	Questionnaire.	 Comparisons	
across	the	three	exposure	categories	can	be	observed.	
	 A	 Chi-squared	 analysis	 was	 also	 performed	 to	 assess	 the	 association	
between	 language	awareness,	as	measured	by	 the	global	scores,	and	children’s	
labeling	 response	 scores.	The	analysis	was	 conducted	as	 a	2x3	 table,	with	 two	
levels	of	evidence	of	language	awareness	(Yes/No),	and	three	levels	of	response	
























































































































































































































































































Language: _________________________  
 
1) At what age did your child begin to learn this language? (e.g. since birth, or 3 years old)                
_______________________ 
 
2) Please complete the following table with the typical number of waking hours per week that 
your child is exposed to this language from the following sources: 
4) How would you classify your child’s knowledge of this language?  
    (please check only ONE box): 
 
 ☐ My child knows only a few words (e.g. numbers, greetings) 
 ☐ My child knows many words and phrases in this language but cannot carry on a 
 conversation  
 ☐ My child is fluent in this language  
5) Often we find that children’s exposure to a particular language can change over the years 
(perhaps a babysitter who is no longer employed with your family spoke another language with 
your child, or perhaps your child attended a school in which another language was taught but 
your child no longer attends this school). Please use the space below to include details like these, 
or other information regarding your child’s exposure to language that you believe were not 
covered in the above questions/check-boxes: 
Date ________________                 Subj.ID ___________________ 






 Per Week 
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Figure	E:	 Examples	of	Completed	Language	Silhouettes	
	
	 	 Follow-up	Questions	for	Silhouette	Activity:	
1) Why	did	you	color	it	this	way?	
2) Do	you	remember	my	one	rule	for	this	activity?	
[Researcher	repeats	rule]	
3) Do	you	feel	like	you	followed	the	rule	in	your	picture?	How?	
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